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Word of the Week:Global comprehension

Global comprehension means understanding the geneeming of what you are
listening to or reading. It can be compared tocteie comprehension, which
means understanding specific information in the¢, texd detailed comprehension,
which means understanding everything. Global, seand detailed
comprehensions have parallels with the three rgeskills of skimming, scanning
and intensive reading.

Example

The learners have listened to a story and nowotrgdreate it by putting jumbled
sentences into the correct order.

In the classroom

Various activity types can test global comprehemsi@arners can be asked to sort
out jJumbled versions of a text, as in the exammieduce or complete summaries,
answer comprehension questions that test genedlatstanding, such as ‘true or
false statements, and suggest titles.

[retrieved fromhttp://www.teachingenglish.org.lik
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Video: Shaping the Way We Teach English: Module 13,
Peer Observation in Teaching Practices

Classroom observation can take different forms. tWoemost common are: 1.
Summative observation, in which another teache@nagdministrator observes the
class. The purpose for this is evaluative and reault a rating of some kind.

2. And, formative observation, in which two teachear “/[Ipeers,” ][] do a
“friendly” 1) observation of each other!s classes. The purpose is to improve
teaching practices and to engage in a systematrc &b professional development.

The focus in this module is on formative or peeseylation. Formative
observation can benefit both the observed teacteetlee teacher doing the
observation. In order to do so, it must be cargfotbanized. We will follow a
teachers through the three phases of a succedsfaihv@ation: * First, preparing for
the observation. * Then, observing in the classrgoAnd, finally, the post-
observation debriefing.

An innovative offering from the Office of Englisrabhguage Programs, Shaping
the Way We Teach English, is a 14-module teacheritrg video series developed
and produced in cooperation with the UniversityDoégon.

Watch the video atttp://www.eltweekly.com/elt-newsletter/2010/09/714deo-
shaping-the-way-we-teach-english-module-13-peer-adyvation-in-teaching-
practices
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Article: ‘English and Employability’ by Dr. R. Kann an

Dr. R. Kannan works as an Assistant Professor with the Department of English at Fatima

Michael College of Engg. & Technology, Madurai.

Preamble

English, being a global language, has occupiechaanallel position today. As a
result of this, learning English and acquiring Iskih it is mandatory. English has
touched upon every field of study. It is part aadgel of our day-to-day life.
People across the globe speak a number of languBgeg felt for a common
language to communicate internationally. Britisled several nations in the
world. Consequently, English made a footprint iosth countries. This added
advantage made English as the international laregaathe world. Majority of the
people throughout the world speak English eithex fust language or as a second
language. Moreover, English has a rich vocabulariural tradition and
adoptability that make it a dominant and influelléaguage.

English and Employability

Students who study English as a subject acquia@gerof valuable skills, which
they can transfer to many different employmentagituns. Their literary and
linguistic training can be used in journalism, #banship, teaching and the highly

competitive fields of writing, acting and directing

Through an English degree skills like the capa@tgnalyze and summarize
material, to communicate, to work to a deadlingrgue a case, to work
independently as well as collaboratively, to thiogically and to be able to use

computers, etc. will be acquired.
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Good English graduates bring all these skills &rtplaces of employment
together with sensitivity to literature and langeaghis makes them good
candidates for a wide range of careers includingg®el, administration,
management, marketing, computer science, technpteligion, philosophy,

medicine, travel, finance and the media.

Employability can be described as ‘ a set of aadmasnts — skills, understandings
and personal attributes — that make graduates kel to gain employment and

be successful in their chosen fields.

Blue chip companies, IT majors, MNCs and other majganizations expect
excellent standard of communication skill in EnigliKeeping in mind the various
slangs of different regions of the English speakiagntry, candidates are
expected to be skilled to listen, understand, geals in effective English. And so,
proper training both in British and American accentequired. In software and
other engineering services, the engineers are tegéxread, understand and

write in proper clear English.
The top ten skills needed for employability are:

* Motivation and enthusiasm
* Interpersonal skills

» Team working

* Oral communication

» Flexibility and adaptability
 Initiative/productivity

* Problem solving
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* Planning and organisation
* Managing own development

e Written communication

Employers want intelligent, rounded people, whoehawdepth of understanding,
since they can apply themselves, take respongibitit develop their role in the
organisation. Employers also want graduate recwlits are educated and can
demonstrate a wide range of attributes, apart tlanraditional high-level
academic abilities of analysis, reflection, criggand synthesis. They may want
new recruits to add value rapidly. Employers wampetiuates because they can
potentially do more than add value. Employabilgyenhanced by good learning,
and can be incorporated without damaging the stibperific dimensions of

learning. Most organizations expect that the paepmployees to:

» Have a basic education (school / college education)

* Have an adequate level of academic achievement

» Possess strong literacy skills

» Communicate well

» Have Essential Skills such as Reading and Numeracy

» Have specific job-related knowledge and skills

* Have strong team work skills. Teamwork skills dre $kills you need to
work in teams and share roles, duties, and respiitiss with other who
compliment your background and strengths

» Be flexible and adaptable within the work enviromtmdJlany jobs and
careers demand continuous learning on-the-job mfarmal programs, and

expect people to be innovative
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* Have strong interpersonal skills, positive outlgdk&e responsibility and be

accountable

Employees in the industry need all the four abaid skills in different job
assignments at different levels and assignmentise Qfien even a new employee
Is sent to diverse countries where he will be etgueto communicate with the

employees of the customer company in English.
Summing up

Every occupation and profession has its own jargmasexpressions, which
practitioners will use. To cite one example, waaidd expressions used in aviation
sector is not understandable to a layman. Techjaogdns like Instrument

Landing System (ILS), Instrument Guidance Systeas{jl CAT2, CATS,

Precision Approach Path Indicator (PAPI), and imiional Air Transport
Association (IATA) are new to a common man. Uniess learns these words,
understanding these jargons are not possible. Baydoate the ability to
communicate well as the topmost skill among otkéiss Therefore, develop the
fundamental skills to keep work-life balanced whmiaking a contribution in the

workplace.
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Article: ‘Useful Concepts and Acronyms for English
Language Teaching’ by Sarah Handsworth

As with any industry English language teachingulbdf specialist terms and
acronyms that mean nothing to those outside thesingl This article will take you
through some of the most common terms used toylwelprepare if you are
considering entering the English language teacimdgstry. | use the term
industry, as private language schools exist woddvgenerating considerable
iIncomes — some of the larger organisations areliiaad on every continent.

Firstly acronyms, here are some of common onesertaday:

TEFL — means teaching English as a foreign languBg§8OL is teaching English
as a second or other language. A distinction ekistween those students who are
learning English because they are now living ireaglish speaking country and
those that are studying English as part of thaicaton. These latter students
often need English to progress in their careersedcronyms exist along the
same lines, such as ESP — English for Specificddag this labels courses with a
particular focus, for example, it may be a coumsenlirses and therefore the
course content will use medical contexts and voleapuo teach the students. One
particularly large area of ESP is Business Enghslvjng a business background is
a great asset to have for an English languageeeach

As an industry set in education there are a l@oobnyms for the various
qualifications for both students and teachers. C&hifid DELTA are teaching
gualifications that have become industry standatigast for UK based teachers.
CELTA is the Certificate in English Language Teags to Adults and DELTA is
its higher diploma progression.

Students wishing to enter universities in an Emgdigeaking country will need to
demonstrate they have enough English to propedgsactheir chosen course.
TOEFL (Test of English as Foreign Language) andl&l(International English
Language Testing System) are examinations thaigeamniversities with
internationally recognised competence tests fodewec English. The former is
North American in origin and the latter British. Aquivalent exam exists for
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workplace English which is TOEIC — Test of Englieh International
Communication which has its origins in Japan. Offggular examinations include
the suite of exams provided by the Cambridge Exatiun board — FCE (First
Certificate in English), ACE (Advanced CertificateEnglish), CPE (Certificate in
Proficiency English Test) are the most popular.

Levels in English language teaching can be destiibgarious ways according to
the organisation. Generally, the following levels abserved in most language
schools — beginner, elementary, lower intermediatermediate, upper
intermediate, advanced. False beginner is a leatli$ recognised for students
who may not have studied for a long time and hanetedge but need to retrieve
it. Inside the classroom training courses contwvitk the acronyms — TTT and

STT are useful concepts to grasp. TTT is teacHletiae and the concept is that if
a teacher is doing all the talking in the classrabenstudents are not learning. STT
Is student talk time which should be higher thad TT

Gap-fills or information gaps are exercises degigngocus on certain language
points, be they grammar, vocabulary or anotherdagg focus. They often occur
between pairs of students that have different gie€enformation. In order for
students to obtain all information they will needuse English to get it — this is the
gap to be filled or the information to be found. &xample may be to practice
asking for prices with one students with a shopgistgand another with a price
list, thus armed students can communicate withrpqae.

L1 and L2 are abbreviations used to denote firdtssstond languages and usually
occurs in a teaching course in the context of cmrglg how a student’s native
language can impinge on their learning. An exangpfalse friends, these are
words from two different languages that appearlamtiut have different
meanings, for example, the word ‘puxar’, pronounpeshar’ feels like push but
in actual fact means pull.

Elicitation and concept questions are techniquasftbm an important part of
teaching. Elicitation is a technique whereby alieaaevill attempt to tease out
answers from students. It is the reverse of speeding. It is designed to achieve
‘cognitive engagement’, that is, getting studeatthink and analyse the language.
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A simple example of elicitation is a teaching shaogwpictures and asking students
what is in the picture — this is more effectiverthiae teacher showing the picture
and simply saying ‘this is a..”. Concept questiars questions that aim to pin
down ideas, meaning and concepts. For exampleedcher is teaching the word
'sprint’, he or she might ask if sprinting was atfar slow way of running, is it
guicker than jogging? can a hundred year old mant8pcan you sprint for a
mile? These questions will refine the definitiom $tudents.

Controlled practice is an activity in which the darage a student can use to
complete the task is restricted. A multiple chacévity restricts the language a
student can use to the choices he or she is gdyenontrast, authentic practice is
an activity in which there is no restriction or t@h over what language a student
can use. Authentic practice tries to give the sttglan opportunity to use English
in a real way. Role plays are a popular methodaigithis.

| hope this has given some taste to the ideasaagdn used in English language
teaching. It can be a wonderfully rewarding catedollow, giving you the
opportunity to see countries and cultures frominis&le.

Article Source: [http://EzineArticles.com/?Usefubepts-and-Acronyms-for-English-
Language-Teaching&id=4988108] Useful Concepts aadAyms for English Language
Teaching
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Article: Research Article: ‘Indian English Fiction:
Experimenting the Queen’s Language’ by Chirag
Dhandhukiya

Chirag Dinesh Dhandhukiya works as a lecturer WighDepartment of English at
C Z Patel College of Business and Management, Maladyanagar, Gujarat.

Introduction

Indian Writing in English has contributed in theldl of both English fiction and
poetry. In the recent years, Indian fiction writbes’e been widely recognized by
the West. Writers like Salman Rushdie, Vikram S8thashi Tharoor, Amitav
Ghosh, Arundhati Roy, Kiran Desai, Jhumpa Lahevehaither won the
prestigious literary Prizes or they have been disted for it. Most of them have
been praised for their creative English.

Indian English Fiction:

Indian Writing in English has come quite a long vilmym the mere use of English
language to the authentic tool for expressing oiggas, thoughts, concepts and
imagination. It has attained maturity, but it ig twat it suddenly emerged from
nowhere. It has had its phases of development.

Indian writers in English have made the most sigaift contribution to the field of
the novel. Ever since the publication of BankimatranChatterjee’s Rajmohan’s
Wife in 1864, Indian novel has grown considerablypulk, variety and maturity.
What began as a small plant has now attained aibmtugrowth and branched off
in various directions.. The development of Indiawel follows certain definite
patterns, and it is not difficult to trace its guatiprogression from the imitative
stage to the realistic to psychological to the expental stage.

The Trio of Indian English Fiction:

In the thirties the “Big Three” of Indian Writing iEnglish arrived on the scene,
and they were the founders of true Indo-Englishehahough almost all the time
they inevitably portrayed the village life and g@comitant effect of freedom
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movement. They could not keep themselves away ftioenGandhian philosophy,
which consciously or unconsciously entered thesatve writing. But it is in this
phase that we come across excellent novels forfttst time, as is evident from
Mulk Raj Anand’s Untouchable (1935), R.K. NarayaSi®ami and Friends (1935)
and Raja Rao’s Kanthapura (1938).

It was R.K. Narayan who first portrayed a purelgligm sensibility. He is India’s
most revered and prolific novelist. In the word¥<oilR. Srinivas lyengar,

He is one of the few writers in India who takeittecraft seriously, constantly
striving to improve the instrument, pursuing witeense of dedication what may
often seem to be the mirage of technical perfeclitvere is a norm of excellence
below which Narayan cannot possibly lower himgdl€62: P.359)

Though R.K. Narayan was not radical as Raja Ramsimppropriation of English,
Narayan is part of the process, which in his owmndas an ‘Indianisation’ of
English..

Mulk Raj Anand showed to the West that there wasenothe orient than could
be inferred from Omar Khayyam, Tagore or Kiplingh&4 he started writing
fiction, he decided that he would prefer the faanito the fancied. He had first
seen his heroes as pieces of trembling humanityased them before he sought
to put them into his books.

Raja Rao was a child of the Gandhian age, and Ieirehis work his sensitive
awareness of the forces let loose by the Gandeawiution as also of the
thwarting or steadying pulls of past tradition.tBs a user of a foreign language
he also confesses his limitation in a ‘Forward'egivby himself in his first novel
Kanthapura. He writes,

English is the language of our intellectual makeungreas our mother tongue is
the language of our emotional make up. (1938: P.8)

Such was the creative genius of these “Big Thrieat they discovered a whole
new world in Indo- English fiction. They examinedhoely the Indian sensibility
and exposed the foibles of the Indian way of life.
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The other Major Novelists:

In the forties, G.V. Desani’s All About H. Hatt€A948) made a major
breakthrough in formal experimentation and becammasterpiece of remarkable
artistry. Hatterr's dazzling, puzzling, leaping geas the first genius effort to go
beyond the Englishness of the English languagee#ted indelible impression in
the minds of the readers by its highly evocativeateve technique and the
language unparalleled in the history of Indo- Aaglfiction.

After the 1950’s, however, Indian novelists intém@sved from the public to
private sphere. They began to delineate in therksvthe individual’s quest for the
self in all varied complex forms along with his plems. Most of them in their
eagerness to find new themes “renounced the larged in favour of the inner
man” and engaged themselves in “a search for senes of human living”.

Novelists like Anita Desai, Arun Joshi and Nayaat&ahgal changed through
their works the face of Indian English novel aneitlworks contain seeds of future
development. Anita Desai is one of India’s legdauthors. Most of Desai’s
novels reveal the break down of relationship. Skedsiwith the psychological
aspects of her characters. Anita Desai explorethtier climate, the climate of
sensibility in her novels and added a new dimengdhe achievement of Indian
women writers in English fiction. A striking feawof Arun Joshi’s fiction is his
experimentation with different narrative techniques

While the trios are still creatively alive, the mbigt of second generation keeps on
bringing out remarkable novels from time to timaeTcontribution of Kamala
Markandanya, Manohar Malgaonkar and others haadreeen recognized in and
outside India.

Beginning with Ruth Prawer Jhabvala, known for giigg.comedies of North
Indian Urban middle class life, the women novelisse displayed not only
authenticity but also brought a freshness to tvenks whereas Kamala
Markandaya takes us to the heart of a South IndiEage where life has
apparently not changed for centuries. She deprcigiect and urban realism in her
work.
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Another writer Nayantara Sahgal, with her work Rigke Us (1985), has shown a
very charming way of story telling, and Kamala Dath her autobiographical and
bold works treaded the paths hitherto unknownridotAnglian novelists.

Among the contemporary writers, Amitav Ghosh hasashhis genius in the
Indian English fiction. His two novels — The CirdéReason (1986) and The
Shadow Lines (1988) established Ghosh as “thetfimgter who were born out of
the post Midnight’s Children revolution in Indo-Alran fiction.

Vikram Seth attained a dizzy height of success Wwite Golden Gate (1986) and
A Suitable Boy (1993). He stunned the literary \aaslith his novel

A Suitable Boy. In its forbidding size, the novaihche compared with Leo
Tolstoy’s War and Peace or Marcel Proust’'s Remendaraf Things Past.

Upamanyu Chatterjee, with his novel English Audd888), got great success.
His tone was ironic and he hit all the foibleslwé tndian bureaucracy. Chatterjee
brilliantly uses Indianised English in the novelstidontemporary Shashi Tharoor’'s
The Great Indian Novel (1989) is one of the graaekievements of Indian
English fiction. In the 1990s, Rohinton Mistry herserged as a significant
novelist. His Such a long Journey (1991) is hisdeaiattempt in the genre in
which he deals with the predicament of modern life.

Salman Rushdie’s Midnight’s Children:

It is perhaps no exaggeration to say that unexgemntd overwhelming changes in
Western attitudes toward India and Indian Literatteme when Salman
Rushdie’s novel Midnight's Children was publishadlB81. In the novel, Rushdie
conjures up a generation of Indians born at midnighAugust 1947. He writes,

What made the event noteworthy... was the naturkesfe children, every one of
the whom was, through some freak of biology or ppghowing to some
preternatural power of the moment, or just coredellyy by sheer coincidence...
endowed with features, talents or faculties wluah only be described as
miraculous. It was as though ... history, arrivinggtoint of the highest
significance and promise, had chosen to sow, iitistant, the seeds of a future
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which would genuinely differ from anything the wathas seen up to that time.
(p-195)

Perhaps the most interesting aspect of the fi@tdhe turn of the present century,
from the Indian point of view, is the emergencaed talent. A number of
novelists have produced significant novels, malamgark in the literary world.
The most sensational literary event in the recast was probably, the publication
of Salman Rushdie’s magnum opus Midnight’s Childndmch became an
international success instantly on its releasereléited generation of young Indian
novelists who eagerly followed his footsteps.

The Recent Indian fiction writers:

Arundhati Roy is one such talented writer of thetpidnight’s Children era who
shows real psychological depth while conveyingrdadities of culture and history.
Her novel The God of Small Things has earned muitical attention all over the
world and fetched her Booker Prize. Undoubtedlyy Ras managed to free her
from the shackles of conventional writing. She sgstully experimented with the
language, and has been duly rewarded for that.

As with Arundhati Roy, Kiran Desai’s work also mgea to explore the post-
colonial chaos and despair. Her first novel Hullaban the Guava Orchard
satirizes society at large. Her novel The Inhedéaof Loss (2006) spans
continents, generations, cultures, religions, aaes. She handles all these with
ease like a master craftsman. Her narrative stydstive use of language and
handling of plot put her among the leading Indiaiglish fiction writers. And this
Is acknowledged by the Booker Prize she got fontheel.

Indian fiction in English has come a long way frtme triumvirates of the thirties
to the modern recent English fiction writers. Taeduage which was once treated
as a language of the foreigner or the languageeoélite class is viewed
differently. As the number of readers Indian Erghstion has increased. So the
guality of writing has also improved. The writers @ow no longer active users of
English but they have English as their first larguélingua franca). They express
themselves with native proficiency. They are thdess who think and write in

one language, which is English. They have travefiedarious continents and they
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have something substantial to tell their readediah English fiction is now a
world literature. It has struggled, endured indifeces of the west and now finally
emerged as a clear winner among the recent figtrders.

Experimentation in English Language by Indian Writers:

Recent years have witnessed a good number of lithghsh fiction writers who
have stunned the literary world with their work&eilr works have enriched the
world literature, and they have been awarded wittokades and prizes in the field
of literature. But a careful study of their develmgmt makes it clear that there are
two kinds of writers who contributed to the genf@avel: The first group of
writers focused on the various social problem dfdrike poverty, class
discrimination, social dogmas, rigid religious naretc. which has an appeal to the
West. The second group of writers includes those arie global Indians, who are
Indian by birth but they have lived abroad, so theg Indian realities objectively.
They are at ease with the English language and éravehed English language
with their creativity. Even though handling Indisensibility these writers are no
longer the slavish imitators of English. They haged English so creatively that
the freshness becomes a prominent feature inldmguage. They have
experimented with the language and fused Indiant gpithe foreign language.
They have coined new words and idiomatic expressioinglish and added a
new flavour in English language. Some of these $eare now accepted as English
words. The West relished it with zest and theyehttreir permanent place in the
world literature.

There was a time when the West used to recognezd third World’ writers with

a sense obligation rather than genuine acceptdhieoften argued that if one
wants to be noticed in the west, one should prakeriEast in unfavorable light.
Often the Indian writers who present India, itswrd in the unfavorable light are
considered for the awards. The west has a typaamabout the third world,
where their eyes only see poverty, wretchednessyi®m, lack of system, failure
of democracy and so forth. And the writers, voioamgg of these are sure to be
recognized by the West. But in the last few yetluss scenario has changed. The
Indian writers are major contributors to the Erglistion and they are no longer a
‘sympathy seekers’. They have their English and thenuine experience to share.
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Apart from this, yet another reason for which Imdveriters are also recognized is
their innovative experiments in the genre. Theseevs; who have created a new
form, have been handsomely rewarded. It can berative innovation or

linguistic experimentation. Such writers have vidike proficiency of the
English language; they know how to handle Engligatively. So for them form
and style are equally important in their story.edftve find autobiographical
elements in their works. These writers have reatihedeight from where they
can tell their own tale in the language suitableti@ir native set. Such writers are
often awarded for their linguistic experimentatand genuine tale.

Conclusion:

If we go back to the list of Indian Booker Prizenifers, we see that the writers of
the Indian origin like Salman Rushdie, ArundhatyRiiran Desai and the recent
winner Arvind Adiga have one thing common in themtings — they are not
traditional Indian English writers. All the threeeaat ease with the English
language, rather English is their first languagent&dium is not at all a problem
for them. They can use English as naturally as biegthe. And what is more
important is that these writers have lived abraadriajor part of their life, so they
have imbibed and assimilated the Western trendst dends them the distance to
have an objective view on India and Indians. Thesirs have come across many
Englishes of the world and showed the world theiglish.
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Book of the week: 99 Ideas and Activities for Teadhg
English Learners with the SIOP Model

This long-awaited new book by acclaimed authorsyflien Vogt and Jana
Echevarria offers research-based, SIOP®-testeditpobs for lessons that include
the eight SIOP® components. The 99 ideas and aesivn this book include a
few familiar techniques that have been shown tedpecially effective for ELLs,
as well as many new ideas for SIOP® teachers. ralinote student-to-student and
teacher-to-student interaction and involvement nato be so necessary for
English language acquisition and content developnidns book is surely to
become an indispensable resource for teachersgtisBriearners.

What makes 99 ldeas and Activities for Teaching Erlgh Learners with the
SIOP® Model a must-have?

Offers step-by-step directions and examples ofastdrdnd language objectives for
all ideas and activities.

Provides use-tomorrow ideas and activities for anpgnting the eight components
of the SIOP® Model.

Includes 12 sample lesson plans that illustrate ag@articular activity can be
effective for ALL students, and all of these sampksons are adapted for both
elementary and secondary students.

Features classroom-ready content and languagetivbgfor all relevant
activities.

Readers’ Reviews:
S. Gorman (Arizona, USA)

“I bought this book to go with a 5-day, 45-clocken&GEI course. We've actually
done some of the activities in class and the ntgjoequire planning, but not too
much prep time. The book is well-written and orgadiin a logical fashion. A
good resource for teachers who deal with a lotldf &udents (like here in central
AZ)"
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Heidi Fishel (Indianapolis, IN United States)

“This book is like the bible for teaching ESL!!! &re are 99 strategies (hence the
title) that each have content and language objgsijwhen appropriate). LOVE
THIS BOOK!!!”

Get more information and buy this book by clickihgs link:
http://www.amazon.com/gp/product/0205521061 ?ie=UTRE8ag=read034-
20&linkCode=as2&camp=1789&creative=9325&creativeASN=0205521061
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GUIDELINES FOR CONTRIBUTORS

1. Papers / Articles All articles should be computerized using dougpacing,
including tables, references and footnotes. Subomss manuscripts should be done in
electronic more only. Electronic version of thed@gfresearch paper should be e-mailed
to the Editor, ELTWeekly ahfo@eltweekly.com

2. Abstracts An abstract in approximately 200 words shouldsaske article.

3. Abbreviations: No stops are needed between capitals e.g. ELIT3E

4. Figures and TablesTables should be numbered sequentially with Arabi
numerals.

5. Notes Notes should be consecutively numbered and predext the foot of the
page.

6. ReferencesReferences in the text should follow the authatedsystem. The

complete reference list should be given at theadride article. They should be in
alphabetical order.

7. Book ReviewsBook reviews must contain the name of the ausmar title /
subtitle of the book reviewed, place of publicatéord publisher and date of publication.

8. For Event SubmissionsPlease submit your event details at least 30 dagsto
the event.

9. For amore detailed stylesheetplease write to The Editor, ELTWeekly at
info@eltweekly.com

22
http://eltweekly.com ISSN 0975-3036




