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Word of the week: CLIL

Content and Language Integrated Learning, or Cisllyhere a subject is taught in
the target language rather than the first langeddgee learners. In CLIL classes,
tasks are designed to allow students to focus drleamn to use the new language
as they learn the new subject content.

Example

In a bilingual English/Spanish school, after aa@erage half of the subjects,
including maths and sciences, are taught in English

In the classroom

CLIL materials are often characterised by lotsietial support for meaning, to
allow low language level students to access higél leontent. The materials allow
the students to focus on the language they neledito about that particular
subject in English. The choice of language focusse$ determined by the
demands of the subject.

[retrieved fromhttp://www.teachingenglish.org.lik
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Video: Shaping the Way We Teach English: Module 08,
Authentic Materials

Authentic materials are used by native speakesaslafiguage for actual
communication. Authentic materials are good toolddnguage teaching and
learning because they are: * Interesting. * They neml language. * They can be
chosen for individual interests. * They illustraiecurate use of language in the
target culture. * And, they help students learn to\get as much information as
they can, even if they can’t understand everythomggven very much.

An innovative offering from the Office of Englisrahguage Programs, Shaping
the Way We Teach English, is a 14-module teacheritrg video series developed

and produced in cooperation with the UniversityDoégon.

Watch the video dtttp://www.eltweekly.com/elt-newsletter/2010/12Ni8eo-
shaping-the-way-we-teach-english-module-08-autbenfterials
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Susan Ryan’s Tip: The Sounds of T

One of the reasons that spoken American Englidiffisult to master is that many
letters have more than one sound. There are Z8dett the alphabet but linguists
state that these letters have about 40 differamds

One letter with a variety of different pronunciaisois the letter T. The letter T

(like many letters) changes its sound accordintstimcation within a word.

To demonstrate the varied sounds of the letter WiNeise the name of the
popular public speaking organization, Toastmasteternational.

The name Toastmasters International contains figgahd in spoken American
English each of these T's has a slightly differgmuind.

The first T is located at the beginning of the wdmhstmasters. This T has a
strong, aspirated sound. T’s that are locatedeabélyinning of words such as
today, tomorrow, talk & Tuesday usually have thisrsg, aspirated sound.

Linguists often refer to this sound as the aspirdte

The next T is located at the end of the first $yfdaThis T does not have a strong,
aspirated sound. The aspiration is held. Linguatkthis sound the held t and it
occurs when the letter T is located at the endstfessed syllable as in certain,

fountain & or at the end of a word such as lef, Robert.

The third T is located before the word suffix enis’ T sounds like a quick /d/.
Linguists call this sound the tapped T sound. Hppéd T sound occurs whena T

is located before the suffix er as in water & bretbefore the suffix or as in doctor
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& motor and before a y as in party & forty. Thegad T sound is very common in

spoken American English!

The fourth T is located after the N in Internatibia spoken American English
T’s that are located after an N are often delatethsual speech. Linguists often
call this the silent T sound and it occurs whenis [6cated after an N in words

such as Internet, interview and interesting.

The fifth and final T is located before the | indmational. This T has a /sh/
sound. Linguists call this the palatalized T soand it occurs when a T is located
before an | in words such as action, diction & tiatn.

Just by looking at the name Toastmaster’s Intewnatj you can see that the letter

T has a variety of pronunciations!

Many other letters including the O, the A and theaxXe more than one sound as
well. This can create challenges for non nativeliShgpeakers who are trying to

master the spoken language.

Next week | will continue this discussion on phaceby describing the various

sounds of the letter O.

*kkkkkk

Susan Ryan is an American English pronunciatiooheaand accent reduction
coach. She currently lives in South Florida. Readenarticles by Susan at

http://www.confidentvoice.com/blog/
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Research Article: ‘Changing Structure of English in
Contemporary India : An Overview’ by Dr. Monali
Bhattacharya

Dr. Monali Bhattacharya works with Banasthali University, Rajasthan as an
Assistant Professor in English.

India has witnessed giant transformation in eveeya of life, be it in the cultural
make-up, technological structure or even in thglage socialization. The
colonial set-up is the foundation pillar on whitfe post-colonial structure of India
Is built-up. But the colonial mind-set has not b#®emsole the reason which has
invaded the total Indianness of the society thegatyg rise to a new breed of
nationality which is the hybrid product of crosdtatal genesis. Language being
the basic mode of discourse has also withessedssivaachange in its structural

pattern.

Colonization era brought cultural as well as largguevasion to India. But with
the passage of time the invasion adapted itselfamativity and rooted itself in

the new land. In the process of trying to rootlifgbese foreign cultural elements
also underwent lots of intrinsic transformation ame of the glaring examples of
this is the massive change that English languageihdergone from its colonial
structure to its post-colonial dressing in theetiint countries that were previously
colonies of the Imperial power. English languageutied into the colonies as a
foreign language, as the only instrument of commation for the white masters,
but soon it became a second language with theasatilying to ape their superior

races.
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Today we are witnessing a totally different chaptben the native languages have
encroached into English and have given birth tg wew kind of language. In fact,
today, England has almost completely lost its cigyrin the usage patterning of
English, which it enjoyed in the pre-colonial timésstead English has become a

global language today.
In India, the present position of English is asoiwks:

a) It is non-Indian language which is recagdi constitutionally as the

Associate National Official Language and as inegional link language.

b)  Educationally it is recognized as an esaeodbmponent of formal education
and as the preferred medium of learning with spieeid education in science and

technology available through the medium of Engbaly.

C) Socially it is recognized and upheld asaak of education and symbol of
prestige.

Some might agree while some might not, with thegpestatus that English
enjoys as a communicative mode in India. SomelsayEnglish is the link
language that provides a communicative channeghmindians belonging to
diverse linguistic regions to interact while othargue that English is a
communicative link only in boardroom interactioegminars, conferences or
official exchanges and that rural masses commumimally through local dialects
or Hindi. The argument can always turn into a pngked affair, so without falling
into any pitfall of debate, it is always betteféaus on the ground realities. Given
the present Indian scenario of communication tepies and usage, nobody can
deny that our country has witnessed a great litiguwsenvergence leading to

certain phonological and syntactic adjustmentgherpart of both — English as
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well as the Indian languages. Hence, English has bedianized while there has
been Englishization of Indian languages. Thus #reegal discourse in India today
includes mixed codes of usage from English androttggonal languages or Hindi
in its language matrix. This percolation of Enghgbrds is not limited only into
the educated or semi-educated society, but evéics@nd illiterates generally use
common English words in their daily verbal interact— Time Kya ho raha hai,
being one of the most common sentences utteraedlia At some place or the other
after every few seconds. The Indianization of Estglanguage has led to the
emergence of a variety of English albeit non-natieeically, morphologically,
syntactically and stylistically different from tls#éandard British form, which has
come to be known as ‘Indian Variety of English (IWVEhus words like ‘dhotr’,
‘bir’, ‘Bastis’, ‘Angrezi Sarkar’, ‘Swadeshr’, ‘Hajan’, ‘Namaskar’ are generally
used in their native structure, even in literawfréndian Writing in English.
Similarly, some Indian affixes have gone into dation of an entirely new IVE

vocabulary. For eg. — wallah, — Ji, sahib are alaamtaining derivational suffixes

Rickshaw + wallah - Rickshaw — \aall
Master + Ji - Masteriji
Major + Sahib - Majorsahib

Similarly the grammatical structure has also undeegmassive transformation,
not only in ordinary interaction but also in thietary output. People speak ‘I'm

working in this city for five years whereas writgrsn down -

‘I am living far off in Borivli’ (The Railway Clerl. The literary artists have also

shown Englishization of Indian proverbs e.g.
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a) ‘You can not straighten a dog’s tail’ (Klampura)
b)  “Through their fingers money goes pouritkg later” (Kanthapura)

This Indian variety of English in India has giveserto a very new conception of
English language which man has tried to formulat®eding to his need of the
communication pattern. Thus if the rural Indiansen&nglishized their dialects
then urban youth has tried to fashion a suitabldead communication in English
adapting the language to the technological advaan&snThus with the mobiles
becoming a necessity with the youth, the short aggag system has become

unique form of communication.
Dis is 2 inform u dat I'll ariv lat.

The spellings, grammar and all other syntacticahfdities have been replaced by
the convenient coding of language. Thus this hasre dis; arrive — ariv; late —
lat; to-2; inform-infrm. Actually the language haally succumbed to the
pressure of saving time in this busy world. Thustally new SMS language has
come up which has completely transformed the lisiizibehaviour of India. Some

of the common changes that SMS has brought, caedreeverywhere for eg. -

to - 2
you - u
for - 4
Your - ur
that - dat
from - frm
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see - Cc
extreme - Xtrm
we - v

are - r

am - m
light - lite
why - y
because - b'coz
need - nid

and the list can go on and on. Thus a highly edudcpérson who has great
linguistic competence in English also finds himselkzzled when he reads SMS on

his mobile -
‘May dis yr ushr vd gety n mirth 4 u n may al uedhz cum tru. Bye n cyaa.’

This is not the only astonishing change that laggusas adapted according to the
needs of the hi-tec society. With the computer®beeg an essential part of our
lives, its communicative mode has become our lagglehaviour. Its technical
vocabulary has intruded into our colloquial langegiagsuch a manner that today
we delete anything instead of removing. This tecdlity of society has given rise
to jargonism in our ordinary linguistic discourSeday jargon exists everywhere,
though it doesn’t actually have any negative coatna. Jargon is the special or

technical language of a trade, profession or simgitaup. But now the respective
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technical language of every profession has peml@to ordinary chat. Thus
gone are the days when we used to talk to peop¥e we dialogue with people
over a cup of coffee or participate in a heatecatkebn the commoditization of
services. Today we pen down our thoughts in diasyelad of simply writing or
just table our views in front of friends. Computhes/e greatly contributed in
initiating this new mode of language behaviour. §taday in our normal
discourse, we keep up with the tradition of cutyeppste. Journalism also has
seen this adaptive capability of a literary langubke English and we often come
across statements like — It is a good read in &s¢ &rticle reviews. This kind of
English that is spoken in the urban India can bméd as the general variety of
English. Though there is great difference in thieito@al make-up of urban India
and rural India, but somewhere they meet and shiatthe usage of Hinglish
which is the result of intrusion of local dialeatso English and invasion of
English into the local languages and Hindi. Thusaaras well as rural youth has
done some code-matching and code-fixing in thelt communication hence,

giving rise to emergence of Hinglish as being npagiular linguistic behaviour.

Thus, we may say that today English language imo@ merely a
‘communicative skill' which raises the intellectuaipact of the users in the
society or a higher status symbol amongst the ugpss; it has instead now

become more of a ‘communication tool’ betweentad| tlasses.

Though English invaded Indian linguistic culturefagign language and its native
users made it official language, but even afteepmhdence, it remained important
and always enjoyed status of second language ia.IBdt the multi-dimensional

changes that English adopted in the past few ymarsally astonishing.
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Thus today, we may say that though English hasstlioet its pre-colonial beauty
of literariness, but it has acquired a very cololcbmmunicative mode. Just like
the fast-moving consumer goods, English languagramsforming its multi-
dimensional communicative structure day by day,iartle process has enhanced

its utility quotient, in India.

13
http://eltweekly.com ISSN 0975-3036




ELTWeekly

Vol. 3 Issue#77 January 10, 2011

Article: ‘Telugu-English Translation: A Failure Foo Iproof
Scheme-Word Order a Prime Hurdle’ by Dr. A. Ramesh
Babu & CH. Jaiwanth Rao

Does translated information give a reader the ssanee as it is in original matter?
What is the importance of translation and why stiou# translate? The article
deals with the Telugu-English translation difficeft that result from differences in
word order between the syntax of the two languadfeshows that translating
sentences from one language to another languagmikire foolproof because a
reader does not catch real sense and feel in &atadsinatter. Sentences from
Telugu language most of the times present the suinj¢he beginning whereas in
English it may be started with a subject or adjurcdverb or sometimes with a
conjunction. For reasons of length and simpliditys article deals only with
declarative clauses. It focuses on problems oftagion and gives some

suggestions for good translation from one languagaother language.

The article focuses on the Telugu-English transhadifficulties that result from
differences in word order between the syntax otweelanguages. It shows that
translating sentences from one language into antthguage is a failure
foolproof because the sense and feel that we gwigmal may not be available in
the translated matter. Sentences from Telugu layggpeesent the subject in the
beginning whereas in English it may be started witubject or adjunct or

sometimes with a conjunction.
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Translation provides the people to read in theigleage. If a person does not
know what is in the original book, he may not conepthe two languages but
when he knows two languages, the comparison coméseoscene. For reasons of
length and simplicity, this article deals only witbclarative clauses. Translation
will develop many qualities. Allan Duff says thatdnslation develops three
gualifies essential to all language learning: aacyyr clarity and flexibility. It trains
the learner to search (flexibility) for the mospagpriate words (accuracy) to
convey what is meant (clarity)” (Allan Duff, 1988)

The art of translation is as old as written languagcommon and old question is
that translation is an easy job. Though many peogle various notions about
this, the answer of target is same. The translaerto face many problems while
he or she translates. He has to provide the saghéoféhe reader which is in the
original. But many critics and voracious readersegted that a reader cannot get

the same sense which is original in translatedenatt

Both English and Telugu prefer to place given infation before new
information, but this is not always possible du¢hi® restrictions imposed by the
subject-verb-object word order. When such restmiapply, the grammars of
both languages provide resources to overcome tinentcaindicate where the new
information is and the other question is aboutaifa point. Translating oral
communication is a very difficult job. As RustomrBeha says that what is
conveyed through voice is not always translatabkbae written word (Rustom
Barucha, 2003: 13). Whenever a translator is réadynslate, he or she has to

keep the perfect terms for the dialogues.
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Word Order:

The word order of Telugu is completely unrestrictédy element can be moved
to the front or to the end of a clause to convéedint types of emphasis, and this
resource is used by Telugu speakers and writeiswuslyg. For example, the
following four clauses are all possible in Telugu:

1. Athanu Delhi ki veluchunadu
[He-Delhi to-is going.]
2. Athanu veluchunadu Delhi ki
[He-is going-Delhi to.]
3. Delhi ki Athanu veluchunadu
[Delhi to-he-is going. ]

All three clauses sound natural to a native speakemwould be perfectly
unmarked in the correct textual context. But thesamslightly different things in

English, and the difference is explained:

The sentence begins with the subject in both laggsighat is “he” and the second
word in Telugu Delhi ki is a noun and a prepositom in the case of English
also, it is like “Delhi to” but it should be ‘is goy’ the correct verb. The word
order in English should be ‘subject + verb +objdxtt in Telugu it is Subject +

object+ verb.

The second statement has subejct and verb in TaldiiEnglish but it is not the

suitable meaning in Telugu whereas in English thesproper statement.

16
http://eltweekly.com ISSN 0975-3036




ELTWeekly

Vol. 3 Issue#77 January 10, 2011

The third statement begins with a noun ‘Delhi’ (reaai a place) in both cases but
in Telugu it gives good meaning and in case of Bhghe can not say ‘Delhi to he

Is going’ it is grammatically wrong statement.

In any language, we have subject, verb and objgdhie word order is not on the
same path in all the languages. Changing the waler @ften produces a change

to the experiential meaning, as it does in thefithg famous pair of clauses:
Dog bites man.
Man bites dog.

It is not good to see word to word while transigtimhe meaning is an important
thing in any language. Sometimes the translator imeys on words only but he
should have a good sense of the translating. Tsiggiioblem is with the
translation of the typically long statements. Irgish most of the words have
synonyms but in Telugu we have very less terminpldghenever we translate
very long statements, the observable thing isttieatlauses. For example:

Athadu pedha vadu ainappadikini goppa manasu kalava
The meaning in English is “Though he is poor, he &igreat heart”

“Though he is poor” is one clause and the othé&neshas a great heart.” The
statement has begun with a conjunction like ‘thowagid we can not translate as it
Is in Telugu, if we do, it does not give a propexaming. For example the second

statement:

17
http://eltweekly.com ISSN 0975-3036




ELTWeekly

Vol. 3 Issue#77 January 10, 2011

The Telugu version reads as follows:

Sabhaku namaskaramulu. Mana priyamina mukya atkiglamaskaramulu
teliyagesukuntu ee sabha nu prarabhastinnanu.

It has been translated into English as follows:

“Good morning everybody, | am going to start theasear by wishing our beloved
chief guest of the seminar.”

There is no problem at all with grammar in the $tation; the difficulties result
from faulty word choice. The common desire, in almunotice, to use a kind of
more formal language has resulted in English thands ridiculously old-
fashioned. Telugu is a richly inflected languagd #ms is the reason why word
order changes almost never result in a changanaitivity. In English, whether

an item is the subject or the object of a verlnisoded by it stands in the clause. In
Telugu, the noun is inflected to indicate whethes a subject or an object, and the

inflection then travels with it to wherever in tblause the noun ends up.

Pointing about the grammatr, it, in Telugu, affondsnerous possibilities to
express minute nuances in emphasis. Its abseiitregiish, on the other hand,
Imposes restrictions on the translator. When tedimg) from Telugu language into
English, those nuances of emphasis which can sdleHsly be expressed in
Telugu must often be left unexpressed in Englisbrder to avoid sounding overly
verbose. On the opposite side, when translating taglish into Telugu
language, the translator must often make an dffdiread between the lines” and
to reconstruct where the emphasis should be irr ¢odeevoid producing Telugu
text where awkward word order results in bad calresi
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Syntactical Devices:

In addition to intonation and word order, both laages provide syntactical
structures which can be availed of to communicatplasis on a particular
element in the clause. A typical example is thespas The passive is available in
both English and Telugu, although it is observabtre common and less marked

in English.

The result was declared.

In principle, it is possible to translate this iftelugu as:
Palithalu vidudhala kabadinavi.

Tips for fast and accurate Translations:

Here some prominent tips for translation are meeiib
Experienced, native-speaking Telugu translators
Experienced, native-speaking English translators

Telugu software and Website localization

Online Telugu translation quoting and order seracailable worldwide -
Wide range of Telugu specialty and industry traosta
Translation memory to save one’s time and monekerfuture

Problems in Translation:
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A translator can face the Cultural differencesamslating because a translator can
not put the native culture in his paragraphs. @agauthor knows about the local
culture and tradition but a foreign translator cai elucidate how the real things
are. It might be explained and translated from wonrdiord. It does not give the
real sense to the reader. If the translator isalecal person, he may face the
language problems; of course no body is sure whétlegranslator is good at the

target language.

Written language takes the translation but the larejuage does not have the

choice. Oral literature or oral language easily manbe translated.

Problems that originate from structural and lexdaifferences between language
and multi word units like idioms and collocatio@yving the same meaning is

very easy than giving same word.

Indeed, writing stories or something is easy beeausat the author thinks he can
ponder it on the paper but the translator hasttthlicorrect point what is in the

main document that is why it is a very difficulbjo

Since translation studies give guidance to newstaanors, many people think that it
IS enough to learn about translation studies rigtieat thing is lack of practice in

translation.

Though we have many problems in translation, liteter to read the famous
translation books. There are many famous booksiésdribe translation and
translation studies. H. Lakshmi’s Problems of Tlainsn, Vinoda’s essay on
translating for media, J. Venkateswara Sastry’£R6éITranslation in
Lexicography give us in signs into the processariglating from Telugu to

English.
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Conclusion:

Both Telugu and English prefer to place given infation at the beginning of a
clause and new information at the end. But in Ehglihis is not always possible
due to restrictions imposed by the comparably ngild order and by the end-
weight principle. Telugu, on the other hand, hasesrely flexible word order
rules and does not observe the end-weight prindipézefore the information flow
from given to new is almost always possible. Tkisuits in difficulties for
translators who are not aware of these differences.

Notes:
Allan Duff, Translation London: OUP, 1989.

H. Lakshmi, Problems of Translation: A Study ofdrdary and Technical Texts
Hyderabad: Booklinks Corporation, 1993.

J. Venkateswara Sastry, “ Role of Translation iritegraphy” Translation from
Periphey to Centrestage. Ed. Tutaun Mukherjee. Nelhi: Prestige (1998): 206-
11.

Rustom Barucha, Rajastan: An Oral History New DdPgnguin Books India,
2003.

Sujith Mukherjee, Translation as Discovery and Otgsays Allied Publishers,
1981.

Susan Bassnett, Translation Studies London: Rayeletid9o1.

T. Vinoda, “Sense and Sensibility in Translationtides in Translation: Theory
and Practice ed. Vinoda and V. Gopal Reddy. NevhDPrestige (2000): 44-56.
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Article: ‘How to teach 2nd Language?’ by Lt.(Dr.) Datendra
Kumar

Lt.(Dr.) Datendra Kumar works as Assistant Professor & Head in Dept. of English, Gowt. P.G.
College, Lansdowne, Pauri Garhwal.

Language is a means of communicating thoughtseglthfs. As Dwight Bolinger
says, ‘Language is species specific. It is unigtelyan trait, shared by the
cultures so diverse and by individuals physicafig anentally so unlike one
another’....1 It is a man’s ability to use languagegdurposes of communication
that distinguishes him from other animals. Of aé tanguages in the world today
English deserves to be regarded as a world langltagevorld’s most widely
spoken language. It is the common means of comratiaicbetween people of
different nations. English is the most useful ‘dbr language’ in higher education

and our most significant window on the world.2sltai cementing force.

A very important reason for regarding English agoald language is that the
world’s knowledge is enshrined in English. Todag tompulsions of learning
English are no longer merely political but sciantdnd technological. And no
longer is English the language of Great Britianyoitlis the language required by
the world for greater understanding; ‘it is the magernational of languages’.3
English stimulated a new consciousness among thy@eeof political and cultural
nationalism and encouraged the quest for the teening of the Indian
experiences of history in relation to the west.

THE PROBLEM OF SECOND LANGUAGE LEARNER

The availability of the right type of teaching madés and audio-visual can
certainly make the teaching of English in Indiatquffective. Audi-Visual aids
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are an integral part of the learning situation arehs important as the blackboard
and chalk. In India teaching of English sufferaassult of the inadequate and
poor availability of these resources. The two iggkors in a second language
learning situation are the students and the teaGherteacher has problems to
tackle when he is faced with the task of teachiotpas of students who show
varying capacities of assimilation. As Robert Ladgs, ‘The language teacher
must be educated, at least, to the levels of lesspéle must have the general
preparation of a teacher. He must know the taayejuage well enough to be
imitated by his students’.4

The teacher’s language is the principal modelHerstudents. In India the main
problem is not to have competent teachers of Bmgiélkins is right when he
observes, ‘It should be unrealistic to expect alieato set objectives which he
himself is not capable of teaching. A teacher wimasklf has difficulty in
speaking the language he teaches, is not goingctesd in giving his pupils a
command of spoken language.5

LINGUISTICS AND THE SECOND LANUAGE TEACHER

Both linguistics and language teaching are conckwith language. Each can
learn something from the other. Language is a medumli activity and linguistics,
on the whole, is more occupied with the grammatmeatls than any other
academic study connected with language. Perhapbdicause of the linguistics’
concentrated attention on the phonological andtral aspects of language that
makes him subordinate vocabulary teaching to granb@aahing. Linguistics
teaches us that words should be learnt in the xbatéheir linguistic relationship.
Every English teacher in India knows that one efpphoblems he has to contend

within the classroom arises from the pressure @htiother tongue on his students
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of a particular language group learning Englisl aecond language, influences
their performance in English in such a way thatagnall of them make the same
mistakes in pronunciation, spellings, grammar anchbulary. Robert Lado’s
Linguistics Across Cultures deals with the impoc&f contrastive analyses in
second language teaching. He says that the infer@be students’ mother
tongue accounts for a number of errors and ditfiesitthat occur at the time of
learning and afterwards in the use of the language.

What | have said above does not mean that the ddanguage teacher should be
a linguist. Linguistics and language teaching ae different activities. There is,
however, much in linguistics that can be of uskunmguage teaching. Language
teaching is a pragmatic business and no teachatdshaly solely on the date
drawn from linguistic; good linguistics may turntaa be bad psychologist and
ineffective pedagogist. But there is a relations&tn linguistics and language
teaching; this can not be ignored. According toiD&uystal, ‘Language teaching
is probably the most widespread application lingesshas these days....’6 D.A.
Wilkins points out, ‘The real contribution of lingatics is to increase one’s
understanding of the nature of language. Anyone kdsostudied linguistics is
sensitized to language and thereby to the complexkitanguage learning.
Language teaching still depends very heavily onrthetive interpretation that the
teacher constantly has to make-interpretationsarhing and of language.... The
value of linguistics is that by increasing his agvegss of language, it makes him

more competent and therefore a better languagbdgat
TEACHING ENGLISH GRAMMAR

‘A grammar is a finite set of rules which generatasnfinite number of

grammatical sentences of a given language and gimonmatical ones’.8 A
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knowledge of grammar is perhaps more importantdecand language learner
than to a native speaker. This is because in theeps of acquiring the language
the native speaker has intuitively internalizedgremmar of the language,
whereas the second language has to make a consfiotido master those
aspects of the language which account for gramaiti€cGrammar is a preventive
and corrective medicine, safeguarding or rectiftimyse points which are
especially liable to error. Grammar is essentiagoond language learning. As
Wilkins observes, ‘The acquisition of the grammaltigystem of a language
remains a most important element in language legriiihe grammar is the means
through which linguistics’ creativity is ultimate§chieved and inadequate
knowledge of the grammar would lead to serioustéitrons on the creativity for
communication. A national syllabus, no less thgmaammatical syllabus, must
seek to ensure that the grammatical system isgefyoassimilated by the

learner’.9

A good teacher should, therefore, be selectivesrapproach; he need not accept
any theory in toto; he should select what is besed for his purpose in the
classroom. He need not have a whole-hearted conamitta traditional grammar
nor should he reject out right the insights of nradanguistics. He should explain
and describe the grammatical aspects of structilitesgrate them with examples
and lay down certain rules for his student’'s gucdaand practice. In other words
he should have his own approach based on a sysibie$ie insight he has

acquired from his study of the different approadioethe teaching of grammar.
CLASSROOM STRATEGY

One of the fundamental principles of all effectigaching is that a teacher should

plan and prepare his lesson beforehand. No teashimgld be casual and careless.
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A casual approach on the part of the teacher sesutheer waste of time and does
not make any contribution to the learning proc®¥gisether it be the teaching of the
text, grammar, pronunciation of vocabulary or therfskills or even the handling
of a tutorial class, the teacher should not faseshuidents without adequate

planning and preparation.
EVALUATION

No teaching of English as a second language istefeewithout periodic tests
being held to test the four skills. The teacheh@part should make use of the
results of the tests for future guidance in imparinstruction to the students.
What is practicable for him is to have system efdavhich at the very elementary
stage will be almost entirely non-objective withlotypes existing side by side in

the intervening stage.
AUDIO-VISUAL AIDS

No effective teaching is possible without apprajg«aids. This is perhaps more
true of teaching a second language than of teadnety own mother tongue or a
subject. These aids are visual, audio, or audguali Visual aids help the students
see and comprehend what they are taught, wherdasads help them learn from
what they hear. Audio — visual aids combine in teelves the technology of

teaching through hearing and seeing.
TEACHING LITERATURE THROUGH LANGUAGE
What is Literature?

Literature is the expression of the experience wfiter about this world. It is
written works which are of artistic value. It iteecond name of pleasure. Writing
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IS not literature unless it gives to the readeleagure which arises not only from
the things said, but from the way in which they sail, and that pleasure is only
given when the words are carefully or curioushpeautifully put together into
sentences. (Stopford Brooke). According to Liongllifig, ‘Literature is the
human activity that takes the fullest and mostigeaccount of variousness,
possibility, complexity and unity’. In short, litgiure is just like a mirror in which
one can see different things in a different wayifferent people.

What is Language?

Language is the 'species-specific’ and 'specieseum’ possession of man. It is
God’s special gift to mankind. Without languageiran civilization as we now
know it, would have remained an impossibility. Laage is ubiquitous. Besides,
being a means of communication, and a storehoukeavfledge, it is an
instrument of thinking as well as a source of ddlid\ccording to an ancient
linguist of India, Patanjali, ‘Language is that rmmexpression which is uttered
out by speech organs’. In The Encyclopedia BritemMol. 13, language is
defined as ‘system of conventional, spoken or amitymbols by means of which
human beings, as members of a social group anigipartts in its culture,

communicate.

The nature of language is of vital concern bectarsguage is the medium in
which literature is written. A creative writer igver wholly free from linguistic
and cultural consideration or limitations howsoeweconscious of these he may
be literally. He has to choose his structures amhds according to the kind of
aesthetic effect he wants to create. His creaialetermined by the structure of
the language. The structure determines what camcamibt be said in the

language, just as his cultural background detersrine semantic content of his
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work. All linguistic levels exert an influence orsltreativity and on what he
creates. All these factors influence his style. Eheabethan writers were
especially found of transferring words from onetarlass to another, and used
happy, malice or foot as verbs. It is linguistidsoacan scientifically explain the
difficulties of translating a literary text, espally a poem. In return, it is the
literary artist who enriches a language enormoasty refines it. It is he who also
sets direction of language change by his distisetand coinages and word-
formations. In the past few decades, linguisti¢esys have been regarded as
‘modeling systems’, rather than mirroring systemsother words we use signs to
structure our responses to the world around ugulages shape our responses and
do not simply ‘mirror’ the world as conceived byles theoreticians of literature.

The CIEFL (presently EFLU) Publication Languagentlgh Literature

exemplified this change in language teaching, fthenpractice of teaching of
literary tests (usually 19th century) to the teaghof language structure through
the resources of literature. Today, there is ageog towards the amalgamation of
the two, literature and language. The relationshgigveen language and literature
has been perceived in different ways in teachinterras, and this in turn has
influenced teaching objectives in materials whilis iagreed that there are skills to
be developed as the appropriation of literaturespelt is also clear that language
Is the basis of literature. From an ELT perspectveonsideration of the
relationship between language and literature isiatuThe dichotomy between

language and literature brought to the forefromesa issues, they are:

1. Does poetry have a glace in language teachiall, &specially if learners do not
have a command over basic structures?
2. Does the teaching of literature require a speoiethodology of teaching?
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3. Is teaching language the same thing as teatitengture?

These questions are important and also indicaterdift ways in which literature
and language relate in teaching. | can refer, bycgukaking, to two approaches in
the teaching of literature.

1. Using Literature as a Resource for Developingguage Skills

Duff and Maley’s book Literature (1990) adopts thpproach. It has the following
aim, ‘to use literary texts as a resource for skiting language activities’. This
book is based on the principle of active learning therefore on activities that
ensure learner’s involvement with texts. Thereantical commentary,
explanation or metalanguage historically associatiéi literary texts. Literature is
not regarded as sacred or even as always possed#iary quality. In fact, even

‘bad’ ordinary writing is used as a resource irckeag if it can stimulate activities.
2. Exploiting Literary Skills through the Study loinguage

This is an integrated approach where both liteeatund language are given focus.
Examples of this approach may be found in Cartdrlaing’s The Web of Words
(1987) and Bernard Lott’s A Course in English Laage and Literature (1986). It
has the aim of helping the learners to ‘understrdlappreciate literary texts. It
focuses on certain features of language in ordgeb®rate an appreciation of the

style, effects and techniques of writing.
The Use of Language in Poetry

The use of language is what distinguishes onedfpescourse from another.
Different domains of language use commonly diffei@rpuses of language. If
language that is normally used in one domain igl is@nother, we have what can
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be called a ‘defamiliarization’ of language, whererd associations are not
predictable in terms of contexts. Widdowson sags literary language... is
dislocated from context, set aside; it presuppasgsrevious or existing situation
outside that created by itself, it anticipates antimuation, it exists apart, complete
in itself, self-contained within its own patterrh& use of language in unusual
contexts is what marks the literary. It is what d6d/son calls the ‘deviant use’ of
language. In other words, the association of megwith which language is
familiar or is conventionally used is not necedgaiways to be found in poetry.
For example, the lines — ‘Drink to me only withrteieyes/ And | will pledge with
mine’, associate drinking with eyes, rather thatihwai glass or cup. The effect is
spectacular. Or what about Kamala Das’ desireittk ‘@an armful of darkness’
from her grandmother’s house? Similarly Blake’sg&y! Tyger! Burning bright/
In the forests of the night’ are poetic lines besatihe collection ‘forests of the
night’ forces a non-literal interpretation. The wdanetaphors, similes,
symbolism, analogies, etc. all adds to the ‘uncahwveal use of language which
has no validity in ordinary language’s interactamd ‘which exists within a
parenthesis’ as it were. The deviant use of litel@nguage is found where,
‘categories are unclear, where contraries combwheye there is no security in an
established order sustained by conventional langjuagis is not to say, however,
that the language of literature does not havewts contexts and is not grounded
In its own coherences. It is, but, when comparetbtoventional and traditional

associations, it is different.

METHODOLOGICAL CONSIDERATIONS IN THE TEACHING OF
LITERATURE
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The difficulty of teaching a literary text to a skawhich does not have competence
of English is a basic problem in the English classan. The conventional
associations of language have to be made beforddakimnt’ uses of it can be
understood. Both these levels of understandingeliew cannot be acquired by
the learner if the teacher gives the meaning. €amkr should be allowed, rather
to arrive at the meanings implicit in the textsgaydance and on his or her own.
We need to make a literature ‘class learner-ceditéoe the appreciation of a text
to occur. Methodologies need to be geared towaidsievelopment. ‘Meaning’ is
not more important than ‘meaning-making’. Learnarsst go through the
experience of struggling for meaning to arrive aamngs so that whatever they
comprehend is their own. We should not ‘give megsiineady made on a plate, so
that learners regurgitate what we give them. Ifd@ewe deprive them of a
wonderful opportunity of not only improving thearlguage skills, but also of
experiencing the text and the satisfaction thatesfrom an aesthetic appreciation

of something that is beautiful.
How to Teach a Poem?

The poem should be thought of as an experienaghicch student has to be led.
Too much of ‘teaching’ destroys or dilutes the aigrece; on the other hand, some
teaching is necessary so that the difficulties Whievent the student from
reaching the experience can be removed. The diffsuican be linguistic, cultural,
or intellectual. The introduction should alwaysaseeconomic as possible. The
teacher should not appear to be telling the classtty when the poem is all

about. A suitable ‘framework’ has to be found, #fere, into which to incorporate
all that the teacher may want to say about the doefiore it is read. The teacher
should not attempt to exhaust all the possibilitba poem to squeeze out of it
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every drop of significance. Nothing destroys thperience in a poem as

effectively as too much explaining.

In the teaching of poetry, the reading of the p@dond is a rather essential
element. Poetry is meant primarily to be heard,areh when it is being read
visually the ‘echo’ of the sounds-which it contairsspresent with the reader. The
most striking effects of poetry are achieved thfoagund, and although it is
difficult for a student to respond to the sound&nglish poetry in the way we
wish him to, he must be given opportunity of listento these sounds. A teacher
who is required to teach poetry to a class shoeldrhined in the proper and
effective reading of English poetry. English poasrysually intended to be spoken
rather than recited. It is good practice to readgbem aloud once to the class,
asking the students merely to listen to the poeitn, a¥l the texts put away. To
confirm that the students have received an initigression from listening to the
poem the teacher should ask a few general questibich involve the activity of
reacting to the poem as a whole. It is here thatlieme of the poem, and its tone
(whether it is a cheerful poem or a sad one, ate. established. At this stage the
poem can be read aloud a second time, this tinfetha students following the
text visually. They should have formed, at the ehthis reading quite a good
iImpression of what the poem is about, what itngriig’ to say to them.

Sometimes the clues, to the ‘meaning’ of a poem Inean the use of a particular
grammatical pattern, which the student may miss.ekample, Kipling’s poem

‘If achieves much of its effect by making delayesk of the conditional structure
introduced by ‘If'. In the logical structure of tip@em too, the teacher should only
suggest to the students how words are used to bpi&h idea; how ‘key words’
can function in setting up a theme, even if itas explicitly stated. Poetry consists
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very often in indirect or oblique statements oitgrats of contrasts created by the

use of words and phrases used symbolically to egekain associations.

The student has to be led to the discovery of thatierns through questions
which suggest the answer that s/he is expectedkaati

Once the student has an over-all understandinigegbdem, the significant details
will fall into place and fill in the picture. Buhg teacher’s activity should consist
in shaping rather than dictating, responses inesigyy rather than telling. In
poetry the important thing is to make the studenbgck again and again to the
poem, by asking questions which can be answeregdtiordugh a scrutiny of the
text. The teacher should help the student arrivRigimeaning by integrating the
answers to the various questions asked. The sumumpid the poem should serve
to bring into focus all the elements in the poeniciwtthe teacher has been trying
to demonstrate or highlight. Above all the teaahest appear to be enjoying the
poem, or else s/he will never be able to induceyenent in the student. The best
teachers of English literature always manage tecirthe student with something
of their enthusiasm. It is because poetry cankstilinfections that we wish to teach
it. What we need today is learner-centered classreaching, with less teacher
explanation and with more individual literary integtation by students. This is

best for our vernacular medium students as we twag®tivate them.

Much ink has been spilt in proving or disproving tmportance of teaching
English as ‘a second language’ — but what is messlad is the attitudes of our
teachers — a change that will make them awareaehahing is not the only
teaching technique and that unless they are tegutikenature as such as they are
teaching English as a second language. This awssevi# have to be

accompanied by their preparedness to employ neWwadelogies, approaches, and
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technigue for imparting instruction in the four damge skills and for creating
interest in students both for English and its éitare. The Regional Institutes of
English and Central Institute of English and Fandignguages (presently EFLU)
are also doing their best to train the teachei&ngfish. With the availability of
trained teachers, new syllabi, properly gradedetmh standard, for the students to
proceed gradually from simple to difficult and frahfficult to more difficult
patterns of sentences and to learn newer and newards to improve their
expressiveness with emphasis on the four languali® svill have to be initiated
both in schools and colleges. These methodologj@si@ depend on techniques
that will motivate students to learn English an@mgoy learning it. Literature is
certainly the best kind of language that our leegcan be exposed to but we need
to introduce them judiciously to suitable textssla language well used.
According to Ezra Pound, ‘Great literature is siynpinguage charged with
meaning to the utmost degree’. It is the art ofrgggomething that will be read

twice.
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