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Choral repetition

Choral repetition is when the teacher or a leanmailels language and the group of
learners repeat it together.

Example

The class are practising the pronunciation of theve sound. The teacher models
words from a list and the learners repeat themthege

In the classroom

Choral repetition is not a very common choice dgivaty, but it can contribute well
to learning some aspects of language, especialyynciation of connected speech
and formulaic language such as classroom languliaigealso an activity that many
learners enjoy.

[retrieved fromhttp://www.teachingenglish.org.bik
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Video: Shaping the Way We Teach English: Module 12,
Younger Learner

Younger learners are from 4-10 years of age, anmd kindergarten through 5th

grade.

Younger learners are active and creative. Theyldaough doing. They are
social, they like to play, and they have the aptiit develop the rules of language
themselves, as they play with different languagdemt and input. They also have

a short attention span, and they need repetitidrchar direction.

An innovative offering from the Office of Englisrabhguage Programs, Shaping
the Way We Teach English, is a 14-module teacheritrg video series developed

and produced in cooperation with the UniversityDoégon.

Watch the video dtttp://www.eltweekly.com/elt-newsletter/2011/02/824deo-
shaping-the-way-we-teach-english-module-12-youngézarners/
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Susan Ryan’s Tip: Using Content, Focus & Function \Wrds
in Spoken English

When English speakers talk they emphasize the obrted focus words in a
sentence. That's because these words are the mopasitant for meaning. Function
words are said quickly because these words, whakded for structure, are not

always key to meaning.

In spoken English each sentence or phrase contains:
A Focus word-the most important word

Content words-very important for meaning

Function words-not important for meaning

Content Words and Focus Words

The most important words in English sentences angeat words and focus words.
Content and focus words are pronounced a bit loaddrwith a higher pitch than

the other words in a sentence.

Content words are usually nouns, main verbs, adgs;tadverbs, question words,
negatives and numbers. The focus word is usualiynbt always, the last content

word in a thought group or phrase.

Look at the example sentences below and read therd amphasizing the content

and focus words. Stressed syllables are capitalized
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1. SUsan is HAPpy with her poSiltion.
2. She teaches ENGIish at the UniVERsity.
In longer sentences, there is a focus word in pachse or thought group.

3. If you PLAN to become a TEAcher, you need toedhexPERience with

REsearch.
Function Words

The unstressed words in a sentence are calledidanebrds. Function words are
important to the grammatical structure of a serdeand they are pronounced

quickly with a reduced pitch.
Stressing Function Words

In certain situations, speakers may choose tossadsinction word rather than a
content or focus word. For example, when someonsgnts you a with a choice

and you want to choose both items, you shouldgstiige structure word.
Student A: Are you taking phiLOsophy or linGUIStc
Student B: Actually I'm taking phiLOsophy AND lin@Stics?

If you can emphasize the content and focus word@ssentence, while reducing the
function words, your spoken English will be easfer native speakers to

understand.

*kkkkkk
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Susan Ryan is an American English pronunciatiocheaand accent reduction
coach. She currently lives in South Florida. Readkemarticles by Susan at

http://www.confidentvoice.com/blog/
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Advertisement: Clarity English Courseswww.youngindiafilms.in)

Clarity English Courses

NOW available Ollline Subscribe

Covers reading, writing, speaking, pronunciation,
vocabulary, grammar, study skills and a lot more...

Tense Buster i Business Writing - Road to [ELTS

CT
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Customer Service Skills It's Your Job
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Active Reading | English for Hotel Staff

We provide effective, easy to use, ICT software for learning English

@ Sole Distributors in India

v YOUNG INDIA FILMS

Buinging TechmologyTo Edumeaion

1-F Lakshmi Bhavan, 432 (Old #609), Mount Road, Chennai - 600 006
Tel: 044-28295693 / 28294160 / 28293640 / 28295303 - Fax: 91-44-28292065 - Toll Free No. 1800 425 0809
E-mail: yif@vsnl.com / contact@youngindiafilms.in « Website: www.youngindiafilms.in

8
http://eltweekly.com ISSN 0975-3036




ELTWeekly

Vol. 3 Issue#82 February 14, 2011

Article: Using texts constructively: what are textsfor?

“Text use may seem a dull topic after all the emgitmatters that other guest
writers have dealt with recently. However, langusegening is, after all, learning
language, not just doing fun things with it. Ancktsee— by which | mean the
relatively short spoken and written passages tbatecin textbooks and other
teaching materials — can, if they are used prop@thy an important part in the
learning process. So here goes.

Three kinds of input

Let’'s start by looking at the overall structurelafguage learning. It is useful to
identify three kinds of useful input: extensivetemsive and analysed. Children
learning their mother tongues receive massive siktennput from the cloud of
language that surrounds them, some of it roughtynatl to their level of
development, much of it not. They also receive wriml intensive input — small
samples of language such as nursery rhymes, steaegs, the daily mealtime and
bedtime scripts, and so on, which are repeatedniated, memorised, probably
unconsciously analysed, and/or used as templatedufare production. And
children receive analysed input: explicit infornoati about language. Although
they are not generally told very much about gramamad pronunciation, they
constantly demand explanations of vocabulary: ‘What ...?’; ‘What's that?’;
‘What does ... mean?”

Read the complete article at
http://www.teachingenglish.org.uk/think/articles/usng-texts-constructively-
what-are-texts
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Research Article: ‘Types of Syllabuses in Language
Teaching — ESL/EFL Context’ by Shabnum Iftikhar

The aim of this article is to present and introdubese influential types of
syllabuses which are feasible in the domain of [EFL/ and provides a rationale

for the integration of these syllabuses as well.

Etymologically syllabus means a ‘label or ‘table @fntents’. The American
Heritage Dictionary defines syllabus as outlineaotourse of study. Syllabus
represents the expression of educational ideasactipe. Syllabus can also be seen

as a “summary of the contents to which the leamdrde exposed”.

In the context of non-native countries, where Esiglis taught as a second
language, the selection of English syllabus reguiae deep understanding, a
comprehensive knowledge of various syllabus desagalsa mature insight into the
issue that which type of syllabus is indispensabldesign, so that syllabus could
fulfill learners’ requirements with all the paraphalia of pedagogical objectives.
Syllabus presents the complete program of studgdoh academic contents in a
specific time period. To gain the maximum benaditsyllabus in a limited time, it

Is imperative that syllabus must be designed takitaccount the learners ‘needs

and objectives, essential to require.

There are two major types of syllabuses, produetrted syllabus and process-
oriented syllabus. A good and valid syllabus ig ttevers more or less all aspects
of both these types, therefore, proper and ap@tEpimplementation of syllabus in
language teaching is undeniable. Without properiempntation of syllabus, on
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the one hand, desired objectives will be hard ttaiaband on the other hand
students will suffer from the lack of appropriatdlabus which could fulfill their
immediate pedagogical requirements and sharpen dbdities in different areas
of language. In this perspective, the charactessii each syllabus are discussed

in a nutshell. All these syllabuses will prove bienal if carefully implemented.

Product-Oriented Syllabus: product-oriented syllabcuses on what the learners
will know as a result at the end of instructionsses. The grammatical, situational

and notional-functional are the examples of produiented syllabus.

Grammatical: This type of syllabus is designed wtien purpose is to teach the
systematic development of grammatical structuresrihers are exposed to these
structures step by step and it is expected that wi# enhance their grammar
collection by memorizing different grammar rulesieTinternalization of these

rules is considered a prerequisite to grasp thatealities of a language.

Situational: The primary purpose of this syllabssto teach the language that
occurs in real-life situations. Here, the emphasion the learner, who it is

expected will actively participate in differentusations where L2 is being spoken.
Examples of situations include, seeing the doct@king an appointment, meeting
people at the party, buying clothes and so on. @h&antage of the situational
approach is that motivation will be heightenedgsiit is learn-centered rather than

subject-centered.
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Notional-Functional: A notional-functional syllabus a practical way of
organizing language-learning syllabus, rather tarapproach or method to teach
and instructions are organized in terms of notiand functions. In this design, a
‘notion’ is a particular context in which peoplenamunicate. A ‘function’ is a
specific purpose in a given context. For exampie,iotion of shopping requires
numerous language functions, such as asking abimeispor features of a product
and bargaining. An important point regarding nagilefunctional syllabus is that
the needs of the students have to be analyzed>aidred by different types of
interaction and communication; a learner may beolired in, hence, needs

analysis is central to design such syllabuses.

Process-Oriented Syllabus: Process-oriented sylébcuses on the pedagogical
processes leading to the language outcomes. Tlkeb#sed, skill-based and
content-based types of syllabus are included in it.

Task-Based Syllabus: This syllabus is designed wherpurpose is to complete
some complex and meaningful tasks. Even though,ptiteary purpose is to

complete tasks, however, language competence islai®d through the very

process of performing of the task. The languagmteaomes out of the linguistic

demands of the activity. Learners perform vari@asks together in a co-operative
environment. Task-based syllabus promotes and eagesi collaborative learning.
Since language learning is considered subordimatask performance, therefore,
language teaching also occurs as the need arisex)dbe performance of the
particular task.
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Skill-Based Syllabus: The purpose of this syllaBut teach some specific skills
that are considered necessary or useful in usilapguage. Skill-based syllabus
focuses on skills and gradual development of skiN®s learners the confidence.
This syllabus must be designed and implementedikgap mind the learners’
cognitive levels. Skill-based syllabus group lirgjild competencies(pronunciation,
grammar, vocabulary and discourse) together inteeigdized types of behavior,
such as listening to the spoken language for thie mla@a, writing-well formed
paragraphs, specific purpose writing and so on.

Content-Based Syllabus: This syllabus is designbdnwthe purpose is to teach
some content or information in a language that esitsl are also learning. The
students are simultaneously the language studemtshee students of whatever
content is being taught. In this type of syllahing language is enhanced through
different contents and/or in the context of varityises of information. Although

the subject matter is of primary and vital impodanlanguage learning occurs

concurrently with content learning.
Conclusion

Each syllabus type is of great significance, kegpm mind the learners’ needs,
contexts and situations, so a subtle and pragnagaproach is required in the
implementation of language teaching syllabus. lortsha language teaching
syllabus involves a combination of two practicaésgtions regarding subject matter
(what to teach) and linguistic matter (how to tgadfhese two crucial questions

can be answered satisfactorily by applying a viagllabus design.
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